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The SVIS admissions process focusses on two main components:


1. Student attributes 

2. Academic achievement


For all applications to SVIS, the last two years reports are required. This includes grades and 
teacher comments. 


Reports are reviewed by the Head of Section (such as the IB DP Coordinator, or IGCSE 
Coordinator) and Director. Should the Director and Head of Section be satisfied with the reports, a 
meeting is arranged with the student(s) and parents.


Following a meeting with the student(s) and parents, a decision is reached as to whether the 
students attributes and academic performance are suitable to the programs offered at SVIS. 


Enrolment of a student is confirmed once the enrolment forms (including medical details) have 
been completed and returned to SVIS administration.


*If there is a lack of clarity in the reports and information provided by families, SVIS may request 
the student(s) undertake some assessment to be reviewed by teachers of the relevant section at 
SVIS.  For example a student’s level of first or second language may be reviewed to establish if a 
placement in IB DP Group 1 or Group 2, or IGCSE Language A or Language B, is most 
appropriate. 
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    IB Admissions Policy 






Introduction 

The language policy at SVIS aims to fulfil the key directives of the IB, notably to “extend 
access to an IB education for students from a variety of cultural and linguistic 
backgrounds” (IB Language Policy p1) From its creation, SVIS has chosen to orient its 
teaching programmes towards an international perspective. 


In accordance with this idea, SVIS has put in place the following procedures: 


• To provide a maximum of bilingual courses: French and English are the two languages 
used by the teachers in class. 


• To allow students to discover other foreign languages as early as possible: German, 
Italian, and Spanish. 


• Be open to requests for the study of a language not yet taught at the school.  

At SVIS we recognise that all learning involves languages, learning about languages and 
learning through languages. Because of this we consider that all subject teachers are 
language teachers who support the language development of every student in their care. 
Through language learning students acquire the ability to think critically, learn 
independently and develop knowledge in a balanced, creative and reflective manner. 
Through language, our students acquire the ability to think and to learn, to develop social 
skills and values, and to acquire knowledge “creating future adults who are responsible 
and independent, with an open view of the world and its cultures” (SVIS Mission 
Statement 2011)  

‘Language has no independent existence apart from the people who use it. It is not 
an end in itself; it is a means to an end of understanding who you are and what 
society is like.’  

David Crystal
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The Primary School  

 
From the beginning of their time in the Primary school our students follow a bilingual programme 
with approximately half the timetable being delivered in French and half in English. French 
language teachers and teachers from a variety of Anglophone countries provide the students with 
language knowledge across the curriculum. All teachers liaise closely to develop and reinforce 
links between the two languages in terms of curriculum content.  
From CE1 there is the possibility to learn a third language (Spanish, Chinese) or, where possible, 
to spend lesson time in the child’s native language if this differs from French or English (at present 
this is possible for our German, Spanish and Russian students with other languages being 
considered according to demand).  

Children who have little or no knowledge of the French language are supported with French as a 
foreign language lessons (FLE) given by specialist teachers. These lessons continue until such 
time as they are able to successfully integrate the regular French language classes. 


Likewise, children joining the school with little or no knowledge of English receive specialised 
teaching in small English Second Language (ESL) groups to help them to develop confidence and 
fluency in their English speaking.


 
SVIS offers primary students the possibility of taking the Cambridge exams for learners of English 
as a foreign language. In the Primary department, parents, in consultation with the class teacher, 
may choose to enter their children for the Cambridge Starters, Movers or Flyers exams. 


The Middle School  

The bilingual programme continues in our middle school with some subjects being taught in 
French and some in English. Children also continue to develop their competence in a third foreign 
language or to learn in their native language other than English or French. 


French language teaching is based on the French national teaching programme with adapted 
materials and support from experienced teachers for those children learning French as a foreign 
language. 


From 2016, SVIS offers two groups of English language teaching; one group for children learning 
English as a foreign language, and one group for native or near native speakers of English. Both 
groups allow children to develop their language learning from their current level of acquisition. The 
English as a foreign language classes prepare children for the Cambridge exams such as KET, 
PET or beyond. The native language classes follow the Cambridge First Language programme at 
this level with a view to allowing the students to begin the IGCSE programme at the beginning of 
Grade 9. 
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Cambridge International Examinations  

SVIS is authorised to prepare and enter students into the Cambridge International Examinations. 
The Cambridge programme requires English as the official language for subjects outside of 
language teaching. SVIS aims to strengthen the multicultural aspect of its teaching by placing a 
range of subjects in Language A and B, in keeping with the principal of multiculturalism in the 
Cambridge program.


This method of teaching aims to foster links between learners from the international community 
(English language speakers ) and the local community ( French language speakers). 


We consider that recognition and respect of the pupils’ mother tongue language is 
essential.  

Therefore the options chosen for the languages taught in the Cambridge programme must 
achieve the following two objectives: 


• Welcome native English speaking students and enable them to integrate the school and its 
teaching programme. 


• Allow French language pupils to follow the international curriculum. 


At present we offer the following options for IGCSE language examinations: 
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First Language -Language A: 

• English First Language

• French First Language

• German First Language

• English/World Literature


Second/Foreign Language - Language B: 

• English Second Language

• French Foreign Language

• German Foreign Language

• Spanish Foreign Language


   Lycée  
   Cambridge International Examinations






IB Diploma Program  

SVIS is an IB World school and enters pupils in the International Baccalaureate Examinations 
(IB).The school has made the choice to select English as the official language of the IB Diploma 
Programme. SVIS aims to strengthen the multicultural aspect of its teaching by placing a range of 
subjects in Groups 1 and 2, in keeping with the IB mother tongue goals. 


This method of teaching aims to foster links between learners from the international community 
(English language speakers ) and the local community ( French language speakers). 


We consider that recognition and respect of the pupils’ mother tongue language is 
essential. (IB Standard A, Practice 7) 

Therefore the options chosen for the languages taught in the IB programme must achieve the 
following three objectives: 


• Welcome native English speaking students and enable them to integrate into the school and 
follow the IB programme. 


• Allow French language pupils to integrate into the school and follow the IB curriculum. (IB 
Standard C3, Practice 7)


• Allow students from other nations to integrate into the school and follow the IB curriculum. (IB 
Standard C3, Practice 7)


At present we offer the following options for the IB Diploma: 


*In consultation with the IB DP Coordinator, students may select a third language option, in place 
of a Group 6 subject. 


SVIS may offer other Group 1 or 2 Languages to students (subject to a minimum number of 
students and staffing).  The teaching of the IB Core (ToK, Extended Essay and CAS), Groups 3, 4, 
5 and 6 are currently provided in English, however many of our teachers are bilingual or 
multilingual and will provide language support to students as required. (IB Standard B2, Practice 
11). Because students learn about and through language, SVIS recognises that all teachers are 
responsible for language development of students. (IB Standard C3, Practice 8) Beyond language 
learning, the aim of SVIS is to emphasise and celebrate the international nature of IB Diploma 
Programme.
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Group 2 - Language Acquisition:  

•English B: SL and HL 

•French B: SL and HL 

•German B: SL and HL  

•Spanish Ab Initio: SL 

•French Ab initio: SL  

Group 1 - Studies in Language and Literature: 

• English A : SL and HL 

• French A: SL and HL 

• German A: SL and HL 

• Russian A: SL and HL 

    Lycée  
    IB Diploma Programme 






The general philosophy of the Sainte Victoire International School rests in placing the individual 
students, and their capacity for learning, in central position.  The school’s objective is the 
acquisition of a realistic and strong work methodology in all areas leading the student to greater 
autonomy and responsibility.  Furthermore, the focus is also on the state of mind of all members 
of the school enabling us to be united in the goal of achieving a positive learning environment.  
For all these reasons we encourage bilingualism in English and French at SVIS and the learning of 
addible languages. Specific support will be offered to students meeting difficulties in 
understanding and / or expression of the English language.  

Information for students and teachers of the Cambridge and IB Diploma programs are in English, 
however SVIS is committed to allowing ease of communication and can provide a translation if 
necessary. 


The library has a section dedicated to both the Cambridge and IB Diploma programs, where the 
majority of reference books are available in English. 


It is the responsibility of parents / guardians to make informed choices, with the help of the 
Cambridge Coordinator and IB DP Coordinator, regarding the choice of modern languages in the 
Cambridge and IB Diploma programs. 


The SVIS linguistic policy matches with the assessment policies of the establishment. 
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Introduction 
 

The SVIS IB Diploma Program recognises that students come from a variety of cultures and 
backgrounds, and that students have different learning styles, areas of strength and challenges. 


Within IB Program at SVIS there may be students who have been previously identified as having 
special educational / inclusive needs.  SVIS also recognises there may be students within the IB 
program who have not been previously identified, but are entitled to special educational / inclusive 
accommodations. Examples of these special educational/inclusive needs may include:


• Specific learning disabilities (dyslexia, dyspraxia and dyscalculia) 

• Language and communication difficulties

• Emotional and behavioural challenges 

• Physical challenges affecting mobility 

• Sensory impairments (visual or hearing difficulties) 

• Medical conditions (epilepsy or diabetes) 

• Mental health conditions (ADHD, or anxiety - GAD) 

• Gifted and talented students  

Students are not excluded from the SVIS IB DP program due to special educational/inclusive 
needs. SVIS implements inclusive teaching and learning, and assessments practices that allow all 
students to partake in meaningful educational experiences. Where necessary teachers use 
differentiated teaching and assessment strategies to support the variety of learning styles and 
abilities in their classes. Therefore, students with special educational/inclusive needs at SVIS can 
experience the full benefit of the Diploma Programme in accordance with the philosophy of the 
IBO. 


Identification and strategies within SVIS  

It is the responsibility of the family, during the admissions process, to inform SVIS of any special 
educational/inclusive needs their child may have, and relevant support processes that have 
previously been utilised. The IB DP Coordinator will record this information and inform the relevant 
teachers and staff so that sufficient support is put in place. 


A Learning Support Plan (LSP) will be designed based on the individual needs of each student, 
including identification of special educational/inclusive needs and relevant support processes to 
be put in place. This information will be shared with relevant teachers and administration. 


Teachers at SVIS may also identify and inform the IB DP Coordinator of any student they believe 
may have entitled to special educational/inclusive accommodations.  Once identified IB teachers 
and relevant administration, will meet and discuss relevant support strategies. A meeting between 
the IB DP Coordinator and the family will be arranged and a recommendation for a formal 
assessment may be made. 


Support strategies within school may include but are not limited to: one-to-one support, 
classroom accommodations, extension of time allocated for assessment, in class and homework 
activities, small group instruction and collaborative projects. 
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  IB Special Educational needs / 
  Inclusive needs Policy  



 

Inclusive assessment practices  

The IB DP Coordinator ensures the registration of candidates for special educational / inclusive 
needs for each IB examination session. SVIS supports the following IB statement regarding 
assessment accommodations for students identified as requiring special educational / inclusive 
needs.  


“The IB believes that all candidates should be allowed to demonstrate their ability under 
assessment conditions that are as fair as possible. Standard assessment conditions may put 
some candidates at a disadvantage by preventing them from demonstrating their level of 
attainment. Inclusive access arrangements may be applied in these circumstances if it is 
observed that they could reduce or minimize barriers for the candidate.”

(IB Access and inclusion policy, Nov. 2018)  


Candidates who are eligible for inclusive assessment arrangements are those with needs such as:


• Learning disabilities 

• Specific learning difficulties 

• Communication difficulties 

• Emotional and behavioural challenges 

• Physical and sensory difficulties 

• Medical conditions, including mental health issues. 


Examples of inclusive assessment arrangements include:


• Additional time

• Use of word processor

• Extensions

• Separate room

• Modified papers (size)

• Reader 

• Scribe 


References:  

Diploma Program Assessment Procedures, 2019 - B5 Inclusive access 

Access and inclusion policy, November 2018.  

IB and Inclusion: Jayne Pletser: Curriculum manager for inclusive education, 2014   
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   Inclusive assessment practices 






 

 


Introduction 
 


SVIS is a private school for students aged 5-18. This status means SVIS has a great 
freedom in the choice of its educational orientations and teaching. As a result, the SVIS 
evaluation policy is not bound by the evaluation principles retained in French national 
education and aligns directly with IB assessment practices. Assessment practices at SVIS 
foster a desire for knowledge and understanding in students. Where possible there are 
connections are made between subjects groups and wider global contexts. 


SVIS is committed to creating an educational environment, where students consistently 
strive to achieve their personal best. SVIS offers a challenging, yet stimulating curriculum 
that aligns with the expectations and standards of the International Baccalaureate 
Organisation. At SVIS assessment directly informs planning, teaching and learning. 
Students, teachers and parents are seen as active partners and clarity of expectations 
and good communication is a vital to our assessment practices. Assessment at SVIS 
contributes to the development of our students, while preparing for their integration into 
the academic and professional world.


Assessment objectives at SVIS 

• Design and collect evidence of learning. 

• Evaluate learning and provide feedback to the learner.

• Determine the appropriate level of student achievement. 

• Report level of achievement to students and parents.

• Allow learners to gain confidence and develop the attributes of the IB Learner 

Profile.

• Support the other SVIS IB policies: Language Policy, Academic Honesty Policy, 

Admissions Policy and Special Educational Needs Policy. 

• Allow for the development of the CAS, Extended Essay and Theory of Knowledge 

programs. 
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    IB Assessment Policy

IB DP Grading Scales 

IB Group 1-6 Grading  Scale Tok and Extended Essay Grading Scale 

7 - Excellent Performance A - Excellent 

6 - Very Good Performance B - Good 

5 - Good Performance C - Satisfactory 

4 - Satisfactory Performance D - Mediocre 

3 - Mediocre Performance E - Fail 

2 - Poor Performance N - No Grade 

1 - Very Poor Performance 



The international nature of SVIS and the IB program 

The French-English bilingualism that has been present since the creation of SVIS promotes 
assessment practices that takes into account the multiculturalism inherent in an international 
school. It is therefore important that the cultural background of students is taken into account in 
evaluation. In particular, respect for the pupils' mother tongue. This requirement is fully taken into 
account in the document entitled "Language Policy" at SVIS.


Approaches to Teaching (ATT) and Approaches to Learning (ATL) 

The ATTs and ATLs are a vital component of assessment practices at SVIS. The ATTs and ATLs 
underpin the instruction and assessment practices in the IB program. Teachers practice the ATTs 
and ATLs in class with students and where possible make specific and explicit reference to these 
skills whether in lessons or assessment. The ATLs and the skills developed here are required in 
many of the assessment components in the IB DP program and therefore a vital element of the 
assessment practices at SVIS.  The ATLs are:

• Thinking skills

• Communication skills 

• Social skills

• Self-management skills 

• Research skills 


Assessment and IB Learner Profile. 

Assessment must enable the learner to build on not only the development of academic 
performance, but also foster the attributes as listed in the IB Learner Profile. SVIS believes the 
attributes of the IB Learner Profile “develop internationally minded people who, recognising their 
common humanity and shared guardianship of the planet, help to create a better and more 
peaceful world.” (IB Learner Profile) There is significant opportunity to develop the attribute of the 
IB Learner Profile through assessment practices and allow students to take ownership of, and 
responsibility for their learning. There are direct links between the attributes of the IB Learner 
Profile and the key competencies in the ATLs. 
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   Approaches to Teaching and Learning  
   IB Learner Profile 



 

Assessment Practices at SVIS 

The methods of evaluation at SVIS adhere to the assessment practices of the IB. The assessment 
practices at SVIS allows the aforementioned practices to be met. Evaluation methods are 
organised around formative and summative assessment. 

  


Formative and summative assessment 
 

Summative assessment 
Summative assessments occur at the end of unit or significant body of work.  They are designed 
to allow students to display their knowledge and skills to new and authentic contexts, similar to 
the assessment formats they will encounter with IB DP Internal and External assessment 
components.  Summative assessments allow teachers to evaluate the quality and quantity of 
students learning based on established criteria and to the assign a value to this quantity and 
quality of leaning against a given standard. 

Summative assessment tasks may include but are not limited to: weekly examinations, end of unit 
tests, essays, internal assessment (IA) or IA style projects, oral assessments and laboratory 
reports. 


SVIS timetables weekly mock examinations. These exams enable teachers to evaluate the 
knowledge and skills acquired by students in similar conditions to the final IB exams:


• Implementation of knowledge and skills acquired in exam conditions.

• Correction of students' work according to IB examination criteria.


Formative assessment 
Formative assessment plays a vital role in providing detailed and meaningful feedback that 
supports learning. Formative assessment involves the process of gathering, analysing, 
interpreting and using evidence to inform and improve student learning. It requires effective 
feedback from teachers to students and forms an integral part of instruction. Formative 
assessment plays a key role in developing students self-awareness and ability to monitoring their 
own progress, enabling them to reflect on, and make adjustments in their Approaches to 
Learning. 

Formative assessment tasks may include but are not limited to: quizzes, small tests, games, 
cooperative tasks, presentations, self-assessment, summaries, oral activities, debates, 
illustrations or diagrams,  think-pair-share activities and research tasks. 

 

(IB Approaches to Teaching and Learning) 
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   Assessment Practices 



 

Grading 

At SVIS summative assessments are graded by teachers assessing and evaluating students 
achievement with the use of IB standardised assessment criteria. This incorporates the use of 
predetermined rubrics which students and teachers have access to and knowledge of, in advance 
of assessments. IB teachers regularly moderate assessment to ensure the accuracy of grades. 

(Diploma Program Assessment Procedures, 2019 - B3.3 Moderation)  


Recording and Reporting  

The purpose of grading and reporting is to improve student learning. IB course evaluation and 
student achievement is communicated throughout the year via a variety of methods. In 
September IB Parent Evenings are held for both IB YR1 and IB YR 2 students. The IB DP 
Curriculum, course outcomes and assessment practices are communicated to parents and a 
copy of the SVIS IB DP Curriculum Handbook is issued. Parent-Teacher conferences are held 
each trimester where parents can discuss student progress, with teachers. As required, teachers 
consult with parents via additional meetings, emails or phones calls. 


AT SVIS the following methods of reporting students learning are used:

• Parent-Teacher Conferences 

• Online reporting: Pronote, a password protected school interface. 

• Reports cards (issued at the end of each Trimester)

• Academic Transcripts 

• Anticipated Grade Letters

• Email correspondence 

• Phone calls 

• Students assessments and portfolios 


Grades are recorded on Pronote and listed in report cards. They are reported using the 
International Baccalaureate 1 - 7 marking scale as indicated below. The grades 1-7 are based the 
IB standardised criteria corresponding to levels of achievement in each IB course. 


Report cards as issued at the end of each trimester. Teacher comments focus on the students 
current level of performance and give advice as to how students can improve their performance in 
specific assessment components, and their overall grades  


Final IB results are issued to students via the IB Candidates website and are available to students 
from July 6 GMT 12:00. These results are are based on the IB Internal and External assessments 
and are determined by the IBO. 

https://candidates.ibo.org
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   Grading and Reporting

https://candidates.ibo.org





Achievement 
Level

Descriptor 

1 The student demonstrates very rudimentary knowledge or understanding of the content, with very 
weak comprehension of concepts and context. Ability to comprehend and solve problems or to 
express ideas is not evident. Responses are rarely accurate or valid. Organization is lacking to the 
point that responses are confusing. Responses demonstrate very little to no appreciation of 
context or audience, inappropriate or inadequate use of terminology, and little to no intercultural 
understanding.

2 The student demonstrates little knowledge or understanding of the content, with weak 
comprehension of concepts and context and little evidence of application. Evidence of research 
and/or investigation is only superficial. There is little ability to comprehend and solve problems. 
Responses are rarely accurate or valid. There is some attempt to express ideas, use terminology 
appropriate to the subject and organize work, but the response is rarely convincing. There is very 
little creativity, awareness of context or audience and little evidence of intercultural understanding.

3 The student demonstrates basic knowledge and understanding of the content, with limited 
evidence of conceptual and contextual awareness. Research and/ or investigation is evident, but 
remains undeveloped. There is some ability to comprehend and solve problems. Collaborative 
investigations are approached ethically and responsibly, but require close supervision. Responses 
are only sometimes valid and appropriately detailed. There is some expression of ideas and 
organization of work and basic use of appropriate terminology, but arguments are rarely 
convincing. Responses lack clarity and some material is repeated or irrelevant. There is limited 
creativity, awareness of context or audience and limited evidence of intercultural understanding.

4 The student demonstrates, with some gaps, secure content knowledge and understanding, some 
conceptual and contextual awareness and some evidence of critical thinking. Research, 
investigation and technical skills are evident, but not thoroughly developed. Analysis is generally 
valid, but more descriptive than evaluative. The student solves basic or routine problems, but with 
limited ability to deal with new or difficult situations. In collaborative exercises, the student works 
within a team and generally approaches investigations ethically and responsibly, but requires 
supervision. Responses are mostly accurate and clear with little irrelevant material. There is some 
ability to logically structure responses with adequate coherence and use of appropriate 
terminology. Responses sometimes show creativity, and include some awareness of audience and 
evidence of intercultural understanding

5 The student demonstrates sound content knowledge and understanding, good conceptual and 
contextual awareness and evidence of critical, reflective thinking. Research, investigation and 
technical skills are evident and sometimes well developed. Analytical ability is evident, although 
responses may at times be more descriptive than evaluative. In collaborative investigations, the 
student generally works well with others, ethically and responsibly, and with perseverance. 
Responses are generally accurate, clear, logically structured and coherent, with mainly relevant 
material, using suitable terminology, and are sometimes well developed. Responses show 
reasonable creativity, use of examples, awareness of audience and evidence of intercultural 
understanding
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  IB Grade Descriptors and Self Evaluation 



 


Self-evaluation 

In addition to the evaluation methods prescribed by the IB, SVIS aims to provide opportunities for 
students to evaluate their own academic performance. Although this form of assessment is not 
part of the final grades, it allows students to reflect and analyse their own performances against 
IB criteria assessment, identifying areas of strengths and areas for development. 

 

(IB Approaches to Teaching and Learning) 


References  

Diploma Program Assessment Procedures, 2019.  

IB Approaches to Teaching and Leaning.  
(https://xmltwo.ibo.org/publications/DP/Group0/d_0_dpatl_gui_1502_1/static/dpatl/) 

6 The student demonstrates very good content knowledge and understanding, conceptual and 
contextual awareness and critical, reflective thinking. Competent research, investigation and 
technical skills are evident, as is the ability to analyse, evaluate and synthesize evidence, 
knowledge and concepts. In collaborative exercises, the student works well with others, ethically 
and responsibly, and with perseverance. Responses are mainly accurate, clear, concise, 
convincing, logically structured, with sufficient detail, using consistent terminology and with 
appropriate attention to purpose and audience. Responses show creativity, make effective use of 
examples, demonstrate awareness of alternative points of view and provide evidence of 
intercultural understanding.

7 The student demonstrates excellent content knowledge and understanding, conceptual and 
contextual awareness and critical, reflective thinking. Highly effective research, investigation and 
technical skills are evident, as is the ability to analyse, evaluate and synthesize qualitative and 
quantitative evidence, knowledge and concepts to reach valid conclusions or solve problems. In 
collaborative exercises, the student works very well with others, ethically and responsibly, and with 
perseverance. Responses are highly insightful, accurate, clear, concise, convincing, logically 
structured, with sufficient detail, precise use of appropriate terminology and with appropriate 
attention to purpose and audience. Responses are creative, make very effective use of well-
selected examples, demonstrate awareness of alternative points of view and provide clear 
evidence of intercultural understanding. 
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Introduction  

SVIS places great value on academic honesty and personal integrity. It is the view of SVIS that 
academic honesty and personal integrity are essential pillars for all academic institutions. 
Academic honesty is valued by all stakeholders at SVIS and is seen as a key aspect in becoming 
part of the global academic community. Academic honesty is a vital component of the learning 
process and instances of academic misconduct constitute a missed learning opportunities.


SVIS believes that academic honesty is directly linked with the IB Learner Profile and the 
attributes the IB and SVIS seeks to promote in students.  Principled “We act with integrity and 
honesty, with a strong sense of fairness and justice, and with respect for the dignity and rights of 
people everywhere. We take responsibility for our actions and their consequences.”


Academic Honesty also addresses skills from the IB Approaches to Learning (ATLs):

• Self-management

• Thinking

• Communication

• Social

• Research 


Though the development of these skills students will take ownership of their own learning and 
responsibility for their actions. 
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  IB Academic Honesty Policy
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Plagiarism:  
“the representation, intentionally or unintentionally, of the 
ideas, words or work of another person without proper, 
clear and explicit acknowledgment.”


Paraphrasing:  
“If a candidate uses the work or ideas of another person in 
any form of work that is submitted for assessment, they 
must acknowledge the source at the point of use, using a 
standard style of referencing, and add the source to the 
bibliography. This includes direct quotation, paraphrasing 
or summarising.” 


Collusion:  
“when a single (or very similar) version of a report is 
presented by a number of candidates as their own 
individual work.” 


Duplicating work:  
“ duplicating work to meet the requirements of more than 
one assessment component.”  

Fabrication of data: 
“falsification or inventing fictitious data for an 
assignment.”   

Use of essay writing services: 
“use of essay-writing services (ghost-written or purchased 
essays) offering assistance in writing essays or other 
assessment materials.”  

Breaches of the IB DP Examination Codes: 
“disruption of an examination by an act of misconduct, 
such as distracting another candidate or creating a 
disturbance. Exchanging, supporting, or attempting to 
support, the passing on of information that is or could be 
related to the examination. failing to comply with the 
instructions of the invigilator or other member of the 
school’s staff responsible for the conduct of the 
examination. Impersonating another candidate. Theft of 
examination papers.”  

 
Disclosing information: 

“obtaining or seeking to obtain, disclosing, sharing or 
discussing the content of an examination paper with a 
person outside the immediate school community either at 
any time before the start of an examination or within 24 
hours after the examination has ended.” 

(IB Assessment Procedures, 2019 - A4. Academic 
Honesty)


   What is academic misconduct? 



 

Examples of academic misconduct  

• Submitting  someone else's work  as your own, such as using a writing service.

• Copying the work of another student. 

• Allowing another student to copy your work, such as an exam, IA or lab report.  

• Failure to acknowledge sources. At SVIS we use MLA formatting. See the MLA formatting 

guide for further assistance. 

• Falsifying data used in an IA or lab report.  

• Falsifying CAS materials and reflections on ManageBac. 

• Unauthorised access to examination papers. 

• Bringing unauthorised materials into the examining room, such as notes or texts,  mobile 

phones, wearable technology or data stored on a graphic calculator 

• Disruptive behaviour during exams.  

• Impersonating another candidate. 


Consequences of academic misconduct 

First offence  
• A zero will be given for the piece of work and recorded on Pronote. The students will meet 

with the IB DP Coordinator and subject teacher. The reasons why academic miscount has 
occurred will be fully explained to the student, as will the actions required to avoid this, or 
other forms of academic misconduct in the future. The student will rewrite a new work in two 
Wednesday afternoon detentions, no reworking of the previous assignment will be permitted 
and no feedback will be given from teachers. Parents will be notified. 


Second offence  
• A zero will be given for the piece of work and recorded on Pronote. The student(s) and their 

parents will meet with the IB DP Coordinator and Director.  The reasons why academic 
miscount has occurred will be fully explained to the student and parents, as will the actions 
required to avoid this or other forms of academic misconduct in the future. The students will 
be suspended for a period of 3 days. The IB DP Coordinator will set a period of time in which 
they must rewrite a new assignment, no reworking of the previous assignment will be 
permitted and no feedback will be given from teachers. Both parents and students will be 
informed that a third offence places their enrolment in the school in jeopardy.  


Third  offence  
• A zero will be given for the piece of work and recorded on Pronote. The student(s) and their 

parents will meet with the IB DP Coordinator and Director and the students enrolment at SVIS 
is will be decided by the Director. Any relevant external organisations such as the IB, TOEFL, 
EILTS or SAT will be contacted and informed of academic misconduct. 


(IB Assessment Procedures, 2019 - A4.3.1 Academic Honesty)
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  Examples of academic misconduct 
  Consequences of academic misconduct



 

Role of stakeholders 

Students: 

• Read and fully comprehend the information in the SVIS/IB Academic Honesty Policy.

• Read and sign the SVIS/IB Academic Honesty Contract. 

• Ensure all work submitted is your own work. 

• Do not share your assignments with other students. 

• Meet all deadlines for submission as detailed in the IB Assessment Calendar. 

• Cite all references and resources using the MLA format. *See the MLA Guide for further 

information. 

• Sign the declaration of authentication form for each IA, or externally submitted piece of 

work.


IB DP Coordinator: 

• Establishes and updates the SVIS/IB Academic Honesty Policy.

• Ensures that students, teachers and parents are informed of the information the  SVIS/IB 

Academic Honesty Policy. 

• Ensures that students, teachers and parents are informed of the IB Conduct of Examinations. 

• Presents information to IB students regarding Academic Honesty. 

• Publish an IB Assessment Calendar that clearly outlines dates for submissions of IB 

assessment. 


IB Teachers:  

• Provide guidance on correct research methods and how to avoid plagiarism. 

• Give clear expectations regarding the styles and formats of assignments. 

• Check all submissions for the authenticity of students work - especially changes in writing 

style. 

• Place final submissions of assignments on turnitin.com. 

• Report any issues regarding academic misconduct to the IB DP Coordinator.  


Parents: 

• Read and fully comprehend the information in the SVIS/IB Academic Honesty Policy.

• Read and sign the SVIS/IB Academic Honesty Contract. 

• Support SVIS and IB teachers in discussing academic honesty with their children. 

• Support SVIS by acknowledging and backing the consequences for instances of academic 

misconduct. 
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   How to avoid academic misconduct.  
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